Only a combination of a historical and economic understanding allows for the creation of a critical consciousness. This allows students to not only understand these systems, but also begin to critique them. 
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Thinking about the nexus between race, racism, and economics, we cannot over-look the fact that a good portion of the U.S. market economy was based on White supremacy. Major companies such as J.P. Morgan, Brooks Brothers, and New York Life insurance, major universities such as Emory, Brown, and Yale as well as influential and rich families such as the Vanderbilts and Walkers benefited eco-nomically from the racial hierarchy and the institution of slavery. Even consumer goods are influenced by race and racism in economics. Take for instance the types of toiletries in hotels and motels around the United States; flesh-toned bandages and hosiery for women, real estate prices and housing values, and even the adop-tion policies of Black and White children are marked with heavy economic racism and White privilege. The approach to race, racism, and economics can also be applied to economic agency. Throughout history, African American communities’ economic decisions were based on and informed by their racial treatment. We see this through northern migration periods, the “do not buy” campaign against businesses with racist policies, and the creation of independent African American economic centers. 
While these topics can be brought up by teachers in economics classes and re-lated to opportunity cost, supply and demand, personal finance, fiscal policy, and monetary policy, we propose that simply mentioning these topics as racial issues in economics is not sufficient. Racial economic teaching should be more active, meaning that teachers’ attention should focus on the centrality of race in economic thought and practice and provide ways to combat racism in educational spaces. When race is not approached theoretically, the topic is playing a tangential rather than central role in U.S. economic teaching. This approach may end up reproduc-ing liberal notions of racial progress rather than on inequity and agency against racial hegemony (Brown & Brown, 2010; Ladson-Billings & Tate, 1995). A CRT framework provides the lexicon and a more sophisticated literacy for exploring race and racism in economics.
Economic literacy is crucial to ensuring a thriving polity (Stigler, 1970). No debate exists that we should be a society of citizens able to engage in thoughtful economic reasoning and decision making. That this research continues to con-clude that we are not is cause for concern. Scholarly inquiries point to what is being taught in K–12 economics classrooms (Roberts & McCloskey, 2012); what instructional models are best ensuring economic literacy among students (Max-well, Mergendoller, & Bellisimo, 2005); and even who is teaching economics teachers, and with limited scope, how economics teachers are prepared (Joshi &Marri, 2006; Schug, Dieterle, & Clark, 2009
These are all worthwhile lines of inquiry. However, as exhaustive as they maybe, they fail to acknowledge one of the fundamental principles of economics. Choice. Behind every economic decision is a person making economic decisions informed not by the supposed race neutral concepts taught in classrooms, but based on biases—many times racial. Yet, economic education research decade after decade fails to investigate the nexus of race and economics teaching and learning to understand how it may bear on economics education in the social stud-ies. As we continue to observe performance gaps on standardized economics as-sessments between racially marginalized students and their White counterparts, it would seem prudent to launch more nuanced inquiries explicating how race based theories or concepts may inform economics teaching and learning. This neces-sarily means attention to the national standards which overwhelmingly influence the language of the state level economics standards, but remain deafeningly silent about race.
The economics curriculum within social studies education is in need of major revisions concerning its silence regarding race and racism. This is not surprising given the fact that many curriculum writers, scholars, and laypersons think that economics is colorblind and race has a limited influence in economic decision making. As one senior social studies scholar and teacher educator mentioned to us in a casual encounter, “You do not need to talk about race to explain supply and demand.” While technically, supply and demand and race do not need to intermingle to teach the various elements of the theory, to dismiss the salience of race to economic decision making leaves students with a truncated, disjointed, and ahistorical understanding of the diversity of economic thought. Whenever there is the intentional effort to exclude race from how standards are written, it points to the lack of understanding the writer’s have in the inher-ency of race to the fabric of this nation. These exclusions hinder all students’ ability to deepen their understanding of the concepts being taught. Particularly in a content area such as economics—within the social studies—that focuses so heavily on citizenship, race cannot be ignored. Instead standards writers should use these projects as an opportunity to encourage meaningful conversations about economic disparities in the United States and globally. Economics is suitable for more aggressive, assertive, explicit language, which interrogates economic sys-tems while simultaneously providing language about broad economic theory, con- cepts, and principles. The national standards serve as a guiding light to state level writers that influence and encourage broaching difficult issues that the nation still struggles with that are most often observed on the economic front (e.g., affordable health care for underserved populations).
Admittedly, applying the central principles of CRT in economics classrooms is not without its own set of unique challenges. Potential hindrances such as teacher training, inflexible curriculum, limited access to resources and negative depic-tions of people of color within economics textbooks, all potentially derail efforts to create an authentic economics teaching and learning classroom grounded in the tenets of CRT. Additionally, structural hindrances such as educational policy and accountability requirements potentially hamper creation of such an environment. However, if there is real intent to ensure students (particularly those historically underserved in public education spaces) are able to demonstrate economic lit-eracy, real consideration must be given to embracing the tenets of CRT within economic education.
Critical race teaching and learning practices aid students in developing a critical consciousness; that is to say students are able to develop a deeper understanding of systems and structures which impact their lives. Through this deeper un-derstanding, students also develop the ability to critique these systems towards the purpose of reform and transformation of self and culture. Creation of classroom economies, problem-solving learning models and critical inquiry are examples of ways to engage economics content within the CRT framework. Each strategy stresses full critical engagement; economics content intentionally incorporates existing funds of knowledge and generates thoughtful dialogue of power struc-tures in need of reform. 
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