And thus, the alt is an affirmation of THE UNPAYABLE- black trauma, death, exploitation, and centuries of antiblackness means that this debt is unquantifiable and trying to reduce it to a number is antiblack. We refuse silence and speak the truth about how this debt is unpayable and challenging whiteness solves.
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Yes. I wonder a lot about why the classroom should be safe. It isn’t safe. I am not sure what safe learning looks like because the kinds of questions that need to be (and are) asked, across a range of disciplines and interdisciplines, necessarily attend to violence and sadness and the struggle for life. How could teaching narratives of sadness ever, under any circumstances, be safe!? And doubled onto this: which black or other marginalized faculty is safe in the academy, ever? Who are these safe people? Where are they? But there is also, on top of this all, an underlying discourse, one that emerges out of feminism and other “identity” discourses, that assumes that the classroom should be safe. This kind of “safe space” thinking sometimes includes statements on course outlines about respect for diversity and how the class (faculty? students?) will not tolerate inappropriate behavior: racism, homophobia, sexism, ableism. This kind of hate-prevention is a fantasy to me. It is a fantasy that replicates, rather than undoes, systems of injustice because it assumes, first, that teaching about anti-colonialism or sexism or homophobia can be safe (which is an injustice to those who have lived and live injustice!), second, that learning about anti-colonialism or sexism or homophobia is safe, easy, comfortable, and, third, that silencing and/or removing ‘bad’ and ‘intolerant’ students dismantles systems of injustice. Privileged students leave these safe spaces with transparently knowable oppressed identities safely tucked in their back pockets and a lesson on how to be aggressively and benevolently silent. The only people harmed in this process are students of colour, faculty of colour, and those who are the victims of potential yet unspoken intolerance. I call this a white fantasy because, at least for me, only someone with racial privilege would assume that the classroom could be a site of safety! This kind of privileged person sees the classroom as, a priori, safe, and a space that is tainted by dangerous subject matters (race) and unruly (intolerant) students. But the classroom is, as I see it, a colonial site that was, and always has been, engendered by and through violent exclusion! Remember Jamaica Kincaid’s Lucy?! How wretched are those daffodils!?! I am not suggesting that the classroom be a location that welcomes violence and hatefulness and racism; I am suggesting that learning and teaching and classrooms are, already, sites of pain. We cannot protect or save ourselves or our students by demanding silence or shaming ignorance or ‘warning’ the class that difficult knowledge is around the corner (as with “trigger” moments—the moment when the course director or teaching as sistant says: “look out, I need to acknowledge a trigger moment that will make you uncomfortable: we are going to talk about whiteness!”) All of this, too, also recalls the long history of silencing—subalterns not speaking and all of that. Why is silencing, now, something that protects or enables safety? Who does silence protect and who does silence make safe and who does silence erase? Who has the privilege to demand tolerance? In my teaching, although this is a day-to-day skirmish for me because the site where we begin to teach is already white supremacist, I try very hard to create class room conversations that work out how knowledge is linked to an ongoing struggle to end violence and that, while racist or homophobic practices are certainly not encouraged or welcome, when they do emerge (because they always do!) we need to situate these practices within the wider context of colonialism and anti-blackness. This is a pedagogy wherein the brutalities of racial violence are not descriptively rehearsed, but always already demand practical activities of resistance, encounter, and anti-colonial thinking.
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