The aff’s commitment to a pedagogical revolution operates in service of capital. 
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Policies and discourse in schools and the general rhetoric around education in the United States suggest that our society tends to value children and adolescents primarily for their economic potential. In itself, this amounts to a kind of violence toward young people. Further, as the previous chapters have argued, films about teenagers often feed on adult anxieties and moral panics about youth and, in turn, they reinforce the idea that youth need to be controlled and should be pushed into conformity. Movies in the third and fourth order of simulacra do this with hyperreal images, convincing simulations of youth as reckless and out-of- control, and Virtuality (e.g., found footage style cinematography). Films of the third and fourth order featuring teen characters have a relationship of reinforcement with the rhetoric and policies that result in violence toward young people and deepen the conflation of the systems of schooling and economics. Critical education scholars, critical pedagogues, and others are committed to highlighting and opposing the rhetorical violence and the more draconian school policies to which young people are subjected in schools. They also provide convincing arguments that demonstrate the ways in which the system operates in the service of capital. However, the responses to these phenomena that their work offers are, from a Baudrillardian view, inefficacious since they are rooted in an outmoded Marxist theory and lean on a commitment to emancipation and liberation through pedagogy. Here I argue, the critical education work that is rooted in the traditions of Marxism and critical theory, though it has been indispensable in terms of locating and critiquing violent discourse and practice with regard to education and youth, also promotes a cruel form of hope in educational institutions as central figures in the reversal of the lamentable current systemic trends. It argues that critical theory and pedagogy provide hope that systems, in particular, education, can be revolutionized. Critical theorists are right to see mainstream schooling as a generator of the affective liquidity leveraging neo-liberalism, but their suggestions for resistance and revolution are less than promising. Modernist projects of critical theory and pedagogy have proven to be mirages. In their place, I argue for a more viable, postmodern hope in the form of fatal theory, fatal strategies, and radical thought. These related ideas from the later portion of Baudrillard’s corpus are applied here to the troublesome discourse about youth that informs the systems in which they move, especially education, which again, is increasingly subservient to other systems (e.g., political, economic). To begin, it should be noted that referring to Baudrillardian concepts as contributing to forms of postmodern hope is a bit precarious given his rejection of the postmodern. Below I discuss, in some detail, Baudrillard’s complex relationship with postmodernity. I also specifically articulate why I have chosen to refer to my application of fatal theory and radical thought to youth and education as an effort toward postmodern hope. Before the full discussion of fatal theory in light of education and youth, I analyze the ways in which certain forms of resistance (which are often taken up by critical theorists in education) are inefficacious in the current state of the world, in late capitalism. Baudrillard’s ideas are central to that argument. Beyond this, I argue that there are two growing and particular kinds of critique in the age of ubiquitous social media that also fail to hit their mark. Snide remarks or “snark” as a reaction to offensive or anti-progressive rhetoric and policy has become an increasingly popular means of garnering online attention through displays of cleverness. Snark is, however, often associated with satire, which can be understood as having affiliation with fatal strategies. So, there is a complicated relationship between Baudrillard’s fatal theory and snark. I explore this relationship below and ultimately argue that snark falls into the category of a form of resistance or critique that gets absorbed into the code. Incredulity is another reaction by leftists and those associated with critical theory to right-wing bigotry, ignorance, and oppression. Again, examples of such reactions are not difficult to locate in social media. It has been an outlet for an accruing amount of ostensive shock, astonishment, and disbelief by progressives in the face of various expressions of anti-progressivism. Like snark, incredulity seems to be a preferred tool for responding to political and social rhetoric to which one is averse. And also like snark, the inherent critique in incredulous reactions is impotent in the late capitalist code. To be clear, when it comes to critical pedagogues and critical theorists with interests in youth and education, it is not the content of their concerns that I find wanting. This is also the case, as noted earlier, with regard to critical media literacy. Critical pedagogy, in general, and critical media literacy, specifically, locate and critique the same systemic violence as a Baudrillardian fatal theory of youth and education. Violent discourse and policies toward young people and their connection to institutions like schools is of deep concern to both critical and fatal theorists. But Baudrillard’s fatal theory focuses more on the level of form than critical theory. And, ultimately, radical thought provides possibilities for resistance that avoid being subsumed by the late capitalist code whereas, the responses of critical theory and critical pedagogy are vulnerable to being incorporated into the code and repackaged as a set of signs to be consumed. Fatal theory/strategies and radical thought are challenging notions within Baudrillard’s corpus and the intent in this chapter is to preserve their provocativeness in my analysis and application to matters of youth and education. In so doing, it is important to admit that this application work will not result in any policy or practice suggestions. Such is not the outcome of the pursuit of fatal strategies and its accompanying radical thought. Rather, their aim is well beyond the level of policy as they seek to push on the negative conditions of the system until it reverses course. Radical thought can be accompanied by what Baudrillard terms “theory fiction” as a way of rendering the world enigmatic, as a means of staying at the margins in order to anticipate the world and its events that he claimed critical thought was lagging behind. 1 Relevant systems with respect to youth and education are already given over to the late capitalist code. The system of schooling, for example, is constantly subject to externally imposed policy changes at both the macro and micro levels. Anecdotes abound in local American schools regarding the rapidity with which new programs are implemented, ostensibly in order to address a wide range of problems including English language learners, the so-called achievement gap, bullying, perceived deficiencies in “social-emotional learning,” childhood obesity. While some of these issues seem to have clear educational components, all of the programs that schools adopt in order to address them fall under the category of what David Labaree has called “the educationalization of social problems.”2 Baudrillard’s radical thought and fatal theory, when translated into this context of the system of schooling in the United States, reject the notion that making headway with these social issues involves the constant adoption of new, “better” programs, replacing last year’s model for ameliorating the achievement gap or creating healthier school lunches with a new “research based” approach. Ultimately the radical thought and postmodern hope that I am arguing for here dismisses altogether the educationalizing of social issues, though not out of insouciance. Rather, the fatal theorist in education understands that the only available options are radical thought and theory fiction, which do offer the hope of potentially flipping the very conditions that allow for the current functioning of the late capitalist system. Baudrillard’s work has been misread as nihilistic. As we saw above, Kellner is convinced of its unequivocal pessimism. "Baudrillard’s nihi- lism is without joy, without energy, without hope for a better future.”3 But Baudrillard himself insisted that fatal theory and radical thought are, indeed, hopeful. ”[O]ne must fight all charges of irresponsibility, nihilism or despair. Radical thought is never depressive. On this point there is a total misunderstanding.”4 In the context of education, there is some amount of hope already in disabusing ourselves of the notion that dialec- tical critique has efficacy within the late capitalist code. But also, hope with regard to youth and education might lie in taking the opposite tack of the critical theorists who react with incredulity to the system working as it is designed to work. The fatal theorist, by contrast, seeks to destabilize through hyperconformity to the system’s expectations. To choose the path of fatal theory and postmodern hope, though, will mean abandoning our projects, even our favored progressive ones, of educationalizing of social problems. As mentioned above, connecting Baudrillard with the notion of "post- modern hope” requires explanation. His connection with postmodemity is complex. His critics, namely Kellner, understood him as unequivocally postmodernist. For those critics, this label meant that he was nihilistic, that he in some sense celebrated the world he was describing. Kellner, who was clearly no admirer of Baudrillard’s centralization of the semiot- ic, went so far as to call him a “sign-fetishist.”5 But Mike Gane and others have demonstrated clearly that Kellner had misread Baudrillard. Indeed, Baudrillard specifically resisted the label “postmodernist.” He once said, "I have nothing to do with postmodernism.”6 On Gane’s reading, it is ironic that during the 19805, the rise of the postmodern counter-move- ment targeted Baudrillard as “the high priest of postmodernism” since Baudrillard’s "position is one of great hostility to the whole phenome- non.”7 But Gane later admitted that Baudrillard’s rejection of the post- modern label was done "not entirely consistently, since occasionally he has been willing to play with the opposition between the modern and the postmodern.”8 It should be noted that Gane’s admission was not a change of position on his reading of Baudrillard, rather, in the time be- tween the two assertions, Baudrillard had made new statements regard- ing modernity/postmodernity. Throughout the late 19805 and well into the 19905, Gane and Kellner argued over Baudrillard’s relationship with postmodernity. Gane, on the one side, asserted that Baudrillard’s project was to combat the postmod- ern (as is the case in Rex Butler’s claim that Baudrillard’s work is "in' defence of the real”).9 Kellner, on the other, alleged Cane was wrong and that Baudrillard’s project was surely “connected in intricate ways to the problematic of the postmodern.” 10 For his part, Gane was convinced that Kellner had "ulterior objectives” in his reading of Baudrillard. “Kellner has attempted a critique of Baudrillard that first sets up the modernity- postmodernity model and then claims that Baudrillard underestimates the potential for a Marxist appraisal of this shift and resistance to it," according to Gane, who, then went on to critique Kellner’s position saying, “The problem with this line of reading Baudrillard is that it launches the critique too soon at the wrong object: a critique of a phantom based on a crude and dogmatic appeal to a theory of capitalism and of revolutionary mass action and social transformation.” Gane eventually argued that, in the end, Baudrillard’s later writing seems to settle the issue since he neglects to use the term postmodern much and rarely employs the concept. That is, “it does not map on to either the third or fourth order simulacra categories,” and, beyond this, "By locating the emergence of the term in Baudrillard’s writing it does look as if its func- tion has been to specify one of the routes not to take within fourth order culture” (emphasis mine).12 Although I am much more sympathetic to Gane’s reading of Baudril- lard than Kellner’s, as has been clear throughout, here I am using the phrase “postmodern hope” to describe the result of replacing critical theory with fatal theory and radical thought in the efforts to resist violent rhetoric and policy regarding youth and education. I use the term postmodern with some amount of trepidation though, in the end, I find it necessary. Not only did Baudrillard reject[s] [postmodernism] it as a label, it also is a danger- ous word since it elicits rabid reactions from some who take issue with a broad set of arguments filed under postmodernism. It can also, for the same or similar reasons, trigger outright dismissal of any arguments that follow when it is mentioned. I am also well aware, on the other hand, that the term postmodernism can attract too quick and too eager agreement for those whom I would call celebratory postmodernists, who I take to be the inverse of the dismissive lot previously mentioned. In this case the content of the arguments that follow are less important than the moniker that precedes them. Celebratory postmodernists could also refer to those who find particular elements of the break with modernity to be welcome (e.g., the loss of the real, the onset of nihilism) developments. I do not count myself among this group; on the contrary, and it is the group into which Kellner mistakenly places Baudrillard. Because of these complica- tions around postmodernism, I want to be very clear about my use of the term. First, I am using postmodern to generally classify my descriptive arguments about the world. The primary animating ideas surrounding these arguments are taken from Baudrillard—the third (and eventually fourth) order of simulacra, simulations, and hyperreality, or, the loss of the real. Again, for Baudrillard, the loss of the real was a descriptive critique and his entire project was to defend the real through a description of a world in which the semiotic has colonized the symbolic, a world in which the trajectory of communications technology has substituted virtual non-communication for proximal human interaction, and the deluge of signs without referents—a world of simulations that have supplanted the dialectical relationship between illusion and the real. Baudrillard found all of this lamentable. In the context of critical scholars of education and youth, Baudrillard’s descriptive arguments are best referred to as postmodern since critical theorists tend to rely on Marxian notions that Bau- drillard came to reject.13 Beyond this, specifically in the field of philosophy of education the preponderance of arguments is based in classical (mostly Plato and Aristotle) or (mostly Dewey and critical theory) thought. There are numerous exceptions, to be clear. However, when philosophy is applied to education, it is generally the modern case that arguments favor what are understood as either classical or modern philosophical traditions. In my view, Baudrillard’s ideas fall into neither category and his particular descriptive arguments can be understood as more radical than those that rely on critical theory. Additionally, and perhaps more to the point, I am using the term postmodern to describe a lack of faith in Enlightenment projects and modern forms of dialectical critique. To the degree that this lack of faith is an indicator of postmodernism, a Baudrillardian form of hope is appropriately understood as postmodern. As he said, "All forms that tend to project a dazzling and miraculous liberty are only revolutionary homilies.” 14 For him the late capitalist code is adept at subsuming critique and offering it back as a set of signs to be consumed. The code actually encourages a certain level of critique. Pawlett says, “effective resistance cannot be dialectical because synthesis or resolution is the very dynamic of the capitalist system as it constantly revolutionises itself through the sign code. In other words critique is rapidly absorbed by simulation.”15 In my View, there is some amount of hope already in disabusing our- selves of the notion that dialectical critique has efficacy within the late capitalist code. Relatedly, postmodern hope can come in the form of locating and understanding various forms of false hope that stem from the various forms of what I have called modern descriptions of the world above. In addition to this initial postmodern hope that comes along with a separation from false hope, I also want to offer the idea that hope with regard to youth and education might lie in taking the opposite tack of the critical theorists or the kind of critique that begins with incredulity in the face of the system working precisely as it is designed. That is, the functioning of the system can be destabilized through a hyperconformity to its expectations. Although this notion will be taken up in more detail below, one of the ways in which it translates to the present study of youth and education is refusal to support the educationalizing social problems—not even the ones those of us who count ourselves as radicals or progressives like since the responses that educational institutions have with regard to social issues are precoded anyway. As mentioned above, David Labaree has made significant contribu— tions to the analysis of the educationalization of social problems. Schools in the United States continue to be the primary location for attempting to address social problems and yet, they are demonstrably unsuccessful in doing so. Labaree’s explanation is that, as a society, we are content with a formalized version of social reform that does not actually hit its target, since this gives us satisfaction with regard to social ills and at the same time does not violate the particular brand of liberalism in' the United States that emphasizes individualism. He says: We assign formal responsibility to education for solving our most pressing social problems 111' light of our highest social ideals, with the tacit understandm‘g that by educationalizing these problem—solving ef- forts we are seeking a solution that is more formal than substantive. We are saying that we are willing to accept what education can produce- new programs, new curricula, new ms'titutions, new degrees, new edu- cational opportunities—m place of solutions that might make real changes m' the ways in which we distribute social power, wealth, and honor.16 Below I discuss in detail how lack of support for the educationalizing of social problems is related to the fatal strategy of hyperconformity to the system. Before a full examination of fatal theory and radical thought as applied to education and youth, it is important to understand how some critical reactions to late capitalism end up reinforcing the rationality of the system. IN CREDULITY, SNARK, AND THE REIN SCRII’I'I ON OF CAPITALIST RATIONALITY Much of the response to specific incidences the sort of violence directed at young people generally and specifically in schools is often met with is a kind of disbelief or amazement by critical pedagogues and critical theory scholars concerned with the state of schooling or treatment of youth in the United States. This is not altogether different from the typical response of most progressives and leftists to any ignorant, bigoted, or otherwise offensive statement or act by conservative politicians and pundits, right-wing religious zealots, or social commentators. Social media’s rise to ubiquity has enabled a high level of visibility of these kinds of reactions. Both Facebook and Twitter (to use the most popular examples) are replete with incredulous responses to the most obstreperous racism and sexism and fundamental religion-based hatred. “Can you believe what [well-known political or social figure or commentator] just said?!” is a familiar Internet trope. Yet, this response of incredulity is curious. What do criticalists and leftists expect from right-wing or fundamentalist commentators? Should we continue to be shocked and amazed by the same rhetoric from the same talking heads? Should we expect that politicians with a track record of thinly veiled bigotry will eventually align them- selves with anti-racist or anti-sexist social movements? Through a Baudrillardian lens, it can be argued that these responses of incredulity end up reinforcing the rationality of the system. It seems as though the kinds of reactions analyzed above are akin to the response critical theorists and progressive educators have to anti- democratic school reform and continued evidence that school policies and rhetoric regarding youth are animated by market logic. On one pos- sible reading the response of incredulity is a form of dialectical critique. And insofar as late capitalism is the enemy of the aims of democratic education, this may be a problem since, according to Baudrillard, in late capitalism dialectic resistance is no longer possible. Therefore, any traditional critique of the system assumes and even reinforces the rationality of the system. In the end, the point is that what is responded to with incredulity should not be surprising or shocking. Valuing unfettered market logic is precisely the way the system works. Why are we surprised when late capitalism functions exactly the way it is supposed to? It is designed to stretch and create new markets (out of teenagers or public institutions such as schools) and manipulate them. And traditional forms of resistance, based in critical or emancipatory theories are only capable of producing signs of resistance. As William Pawlett puts it: According to Baudrillard there is no more dialectic of measuring, either in representation, the dialectic between the sign and reference, or in economics between supply and demand. The [late capitalist] code absorbs these through “predictive anticipation” and “planned socialisation,” which extends far beyond the production and consumption of goods and incorporates "needs, knowledge, culture, information, sexuality” as terms of the code. All that once had an "explosive force” is defused, deterred or contained; there may still be signs of the dialectic, but they are precisely that: only signs. Signs of revolt and liberation abound (Che Guevara t-shirts and gay couples on TV). But these are signs generated by the capitalist system and any “revolution” they generate is at the level of the sign. 17 My argument here is that to respond with incredulity is to create a Sign of revolt. This contemporary form of incredulity is a form of outmoded dialectical critique adorned with the accouterment of the social media age that ends up adding to a set of signs to be consumed. One of the ways in which this phenomenon articulates itself is in the tone and style that critical progressives often employ when responding incredulously to offensive policies, speech, and acts. That is, I think the kind of response referred to above that I find exemplified in social media Sometimes engenders the false hope of what I will call here, the Club of Snark. By this I mean that snark often becomes the extension of the in- Credulous response. Snark, combined with the development of (non) communications technology and social media, can result in a race to see who can generate the most cleverly constructed retort. In the case of progressive and critical educators, a virtual club is then formed around snarky riposte to the opponents of democratic/Deweyan-inspired ideas about schooling and school reform or to the bigoted and neoliberal opponents of critical pedagogues. No doubt, progressives and others on the Left are by no means the only groups participating in snark. I focus on progressives, the Left, critical theorists and pedagogues because those are the groups with which a fatal theorist in education is aligned in terms of sets of concerns about youth and education. My concern is that the pro- gressive Clubs of Snark are ineffective in terms of reversrnig conditions. 
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